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Introduction

The session I gave at lhe Confercnce is based on my experiences ol leaching
English lhrough pop songs over the last ten years. The students Ì! ere so cnthlLsiastic
when I began usingihis ùlcthod thal I rcgularly incorpomted it inlo lessons, and row
promote it throLrgh the wcbsitc yyylwi!!g9!Igli!h.ea!]1, wh ich îealures a tcachcrs'
and studenls' area. I also have a Roadshow which I mkc into schools.

I chose "Hello Coodbye 'by the Bealles to openthis session, as it incorpomlcs
allthe benefits ofusing songs in the language classrcom. as detailed below. lt is also
idcal as ar intrcduction, because oîthe extremely simple lànguage used (this \\ras
inìponant due 1(r lhe diffcrenl linguÌstic backgrounds ofthe teachers presert). lhis,
ofcourse, also makes it pertèct îor leîmers oîa very low 1cvcl, or on the fìrst day of
a new course. ll is shorl and simple, and creates a positive atmosphere in olass. The
task involved the leamers ìn writing and identifying opposites ofvocabulary used ìn
the song.

At this stage I like to bclicve thal terchers began 10 perceive some ofthc
manifold benefils ofusing songs. and I went on to cxamine some wa)s ofexploiling
songs to improve students' productive and receptive English, and lo cÌlcourage lhenr
to recognize the language uscd in these sougs. tbereb-v inrproving dreir ovcrall grasp
o[ the language. Tim Bowen and Jonathan \'lafks t199,1) havc wilten about the
importance of tuning into featurcs of lhe speakcr's (in this case sìnger's) voice as
well:ìs thc language and content. In his excellent book "\'fusic & Song",'I iÌll Murphey
demonskates that anything you caù do $'ith a lcxt you can do with a song. and
praclically a1l comprehensjon lechniques and strategies used lbr cxploiling Iist€ning
and reading can be appÌicd to songs. In ma ! cases. as I will outline bcloq songs
have a distincl advantage over rfaditioraì lexts.

Mcaningful ,  Mol ivat inq. and Mcmorahlc

Songs arc Meaningful, Motivating, and Mcmorrble. Colin Gmnger, in his
seri€s ofTeacherTrainimg sessions (1992), poinlcd oul that the three M's are essential
in teaching. Studenis. espccially at a schooì-8oing age, need lo be const:ìntlv
stimulaled, and encouraged, When you use songs in thc classroom you are using
something whichis meaningfulto studenls. Most students spendmanyhours outside
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the classrcom listeninli to, and discussìng' fheir favoÙrite artisls By brjnging this

,nurirìut inro tn. 
"tu.. ioom 

lhey can relale lo i t  on a per'onal and emolional le\el '

Because rhe) arc inrcresle,l  in (some \tould s3y ohsesscd b) l) lhi\  medrum lhey lrno

rhis krnd oi leaming e\lremely moti\at ing R Cardner l lq9l) retcrs. lo trìrs as

iDiegrative moli\at ion. where a leamer has an inlercst in ìeamlng an Ll because or

ul.i?."." unA p"."onui interest in Îhe people and culture repres€nted by the other

Lnnu"*. *.oro:. rf. lound lhal lhal lhere is a conslslentl] posili\ c coÍelalion bet\r een

i"i !*r i t ì i"  
-t '" ,  

i .  
" ' ." 

and I 2 achic\ement songs dre' of course t\rremel)

lrl"JnruUt" *" ttuu" all experienced how songs "stick" in the mind' and by giving

students cause to think about the ìanguage structúes and vocabulary rìsed' songs

ir"À-" 
"t "-o.rn"lv "ffective 

ìeaming tool This last point is reinîorced when tbey

subsequently activeiy listen to, or passively hear, the song oùtside th"."lut":o:Tl

.ut"oia"io*ty 
"on.otidating 

the language' In a 1994 arlicle Bibi Boarder retèrs to

,n. *.n,1" 66;nwashing elIecl ol suhscquenl hearings ofsongs u'ed in the classroom'

r.-Ì"dì"* i f ' .  r 'u.".t  
" l  

rele\anl tedching points' regardlesi of- lrme and place 
, ln

Lhis $ar ìhe hnguage is nol io much berng leamed as acquired Sludenls drealso

..r,n,1s6 rhat I-ngl ish i5 nol conlined lo lhe cla'sroom dnd thal lhe language lney

;;;;;;i.g i, t""i all ofthis gives úem olcar leaming goals one ofKrashen s rlv€

rl-",-h"l. i t i"o' r * langurg-e leaming claims lhal leamers perlurm bcst lhrough

acàuisir ion. thor is by uslng Ianguagc loreal communìcalrÓn

Songs create a positive learning environment

It is extremell impordnl Ihat sludenls cnjoy lhe lcaming process and lhe u'e

of songs ensures a happ) Ieaming atrrr" 'pl lere Brbi Boarder { lqq4' debale-d lhe

impon-ance ofemotions \ hen leamlng conlmsl 'ng the logic used ln con\enllonal

i". !à"" * i , i  the sludenrs pleasure {or drsapporntmenll) on recognrl ion ofa sclf

known rcng rn a classroom si lual ion l l  i \  imponànl where posslble.lo asl ' luoenls
to ' ingrheiong notonly lohelpimpto\eI j ronuncial ion bul  a lsoloì i l l  t ,helr  splrr ls

Bv .,n-s. ine a. pun of u group sludenls are less con'cious ofmaking mirtakes and arc

t ' .". i ig in u.p..,r"ìask. rather than rhe languagc used lhe ad\ antage< o[ which

have bein discussed by Jane wil l is l  laqb 
'  

Apar from lhe emotionalplecsure garnco

from singing. rhe increa'e.l  intale or oxl gen cannot bul pul lhem in a g::O lnool ' ,1

demon.t iated this r i th a feel-good song. one $hich everlone \Àould lnow as l l

was used in a lele! ision commcrcial rome years 3go 'Sunnse - by 5lmply Ked

Thi. is a very simple actl !  i ly. \ t  here sludenl '  l islen for e\lra ' ! t  or ' l '  lhrsal loss

rhem lo recogfì ize indi \  idual  $ord5.aslheyfol loulhel l r icsbeetwhi le lhesongis
being ptaled. and cross oul the e\lra word in each l i Ìe Comprchen'ion I '  nol î l  al l

no.!'"4- h"'.e uudtn'' 'imply 
nee<l ro recognlzc \ ords By using an upbe't song'

to which teachers sang along. there uas cn e{lremel} nosit ive almosphcre ln lne
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Involves "left and right" brains'

Music enlcls lhc subconscious quickl)- and subtl) Thc brainìsa patem-scrJker'

so potting informelion in an organised fìàme\trk such as î song makcs li casìel ro

."i.-t J. U't f.o."',f,e brain is dividcd inlo left and rìght henisphcres \r'hcn \\c

,;;;;g""g" "'" "'. "sìng 
rhe Lc1ìhcrrrispherc' bu!musìc uscs the rìghr hemrsphrJre'

ivf'ri1. i""'t"i. utA""o usuaìlyusejusrthe lcfthcmisphere the use ofsongs rn\ol\cs

tJ n",,,ìrpìt"r". in thc learrìing process' thcteb) gready incrcasìng stuclenls

n,nJnrnl .  I  : ic. lcn.en Jr, i  l^  )  BulJr htr \< srrn(n e\rcrì-r \c l)  rhorrr  l l ì r '  \n rdef l

:ì;;;; .' i ' '*....r . qic \' 'Lr r one'o'rì( I',nier f ' tf: 
::' l-:':î":l::' ' ;i

r i ,mì,ìrs )r '  no quenion\ ro r(proJ'rce rhc l lnc' '  hel i"c - ' \car"1g',J'0 
l l ] :  "9 J,:

,ors. ihe br.rn . lct i  h(mr'pl er J ! :r '  re'non'rble lor L rtîpl( l lnP lhc Jit l \  r ì) \ \  nìrc

theiighr hemjsphcre consolidàlcd. through music the language

The Brain

rg.

Improves Grammar, \bcabulary and PronDnciation

Language teacheN are olìen obscssed by grammar' so my ncrlryl"l-lT^:

shou horvìis teaching tool can ìmprove granrmàr' vocabulary and pronuncrarlon

Songs help makc thc leamìng oîncw Íor(ls and structurcs more natural and ìonq

L.ìi-ng. éy tingi"g 
"rong' 

slud;n$ are nalurall) acq uiring re'Ìl vocebul el1' and coÍ€ct

nronu'nciation. Inglisb. .Ls a sttess'timcd hrguege is rery rhythmic' u:9 lhy'hl
iì""ìì"lii. ."-,,-,i*,ion, even lòr stugle $()rds one ofthe possible criricisnx ot

Ìi"ìJ" 
"ì:.""*, 

i" tit".lassroom is thai thc gramm'ìr used is ofìen incorecl This'

n"""*i . '" ' i"=. '*.orrcl 
L'e I 'r  'h( l ' !nPL' gc r ' 'c arr rurhcr rne^r' t l- t t1o1;

t l i . t l  ,o r.n,.n't . t  î ,-rale' in ldnludge re 'r 'r ' :  
Lt 'r t  \ou don I gol lo.hrrg rs

"ì"J.J 
. e", t"" .ustn't brag" in "iummctNights" fìorrr Grease)' 

-9:^l i]::
bi exploite.l as 

"icst 
oîGrammar complehension SlÙdents' awafeness ol rnymlng

*orA.l i .  
"fro 

fr" i*fr,"n"cl in many oîthc activit ìcs TothisendIplayed"l 'mA
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Believer", by the MonJ<ces, ideal iorpast sirÌple revision, and "IWill SuNive" (Gloria
Gaynor), which can be used either to practise the past simple or to identify rhyming
words. This llexibility broùght me to my last point.

Flexible, Authentic and Easily Available

Not only can more than one activity type be ùsed with any song, but they can
alsobe adapted to any level. and are "real". The task should be graded to the students'
level Jiú Scrivener ( I 994) siresses that an imporlant feature oftask-based listenjng
is t1ìe grading ofthe task ralhcr than the recording. Songs are also very easy to find

if the teacher doesn't have a copf fh€ students will alnost cefajnlyhave one. This
goes back to Colin Granger's threc M s, where the use oistudents' favourite songs,
mlher than the teacher's, is far more meaningful, motjvating (especially ifstudenls
choose ihe song themselves), and memorable.
To finish the session I chosc "That's ,Amore" by Dean Madin, a universally recognized
song, above all in th€ Naples area, which incorporated all oîthe abovc points. The
focus was on vocabulary, using visual clues to complete the l)îics, and by singing
along we closed the session with a smile on our îaces and many ideas forenlivening
our language classrcom.
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